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Teaching & Learning Policy 
 
 

INTRODUCTION  
 
At Hunters Hall Primary School, we believe that every child DOES matter. We are committed to 
enabling all children to achieve their best in a challenging, creative, stimulating and supportive 
teaching and learning environment. The school will provide a curriculum which is engaging, 
meaningful, relevant, enjoyable, exciting, and a motivating experience for all children, including 
those with special educational needs or disabilities (SEND) and the more-able. We expect that at 
least 85% of all our children achieve age expected levels at the end of each academic year. This 
will be achieved through quality first teaching.  
 
RATIONALE 
Good effective classroom practice involves clear and realistic planning within year groups.  Quality 
assessments are made which in turn inform planning; based on the National Curriculum. The 
implementation of a skills based curriculum, which emphasises the repetition of skills in different 
contexts whilst ensuring progression. A key element of our curriculum focuses on cross curricular 
“Projects”. The focus is on children actively involved as they learn.   
 
PRINCIPLES 
 
At Hunters Hall our ethos that incorporates British Values; promotes high self– esteem; enjoyment; 
empowerment; high expectation of achievement; respect, and equality for all. We do this within a 
nurturing, vibrant , and safe environment. Our intention is to value each day by making it 
engaging, challenging, productive, and equipping every pupil with the essential knowledge, 
transferable skills, compassion, and resilience to have success in the future. 
Our school song: "Believe" highlights the characteristics and attitudes which we, as a school, feel 
are essential to achieving greatness. 

 To make the school a happy place where children want to learn, take pride in their work, 
and develop a working attitude. 

 To teach all children the basic skills in literacy and numeracy. 
 To assist each child so that they can exceed their potential.  
 To foster each child's talents, be they academic, physical or artistic, and to widen each 

child's horizons by introducing them to many different activities. 
 To provide the richest possible childhood with preparation for a rewarding, challenging and 

worthwhile adult life. 
 To help children develop socially, have a sense of moral values and to have regard for other 

people's feelings and situations whatever their colour, race or creed. 
 To help children understand the world in which they live and the inter-dependence of 

individuals, groups and nations. 
 To empower children to become self-confident and self-reliant. 
 To encourage children to be polite, respectful, considerate, loyal and trustworthy.   
 To help children appreciate human achievements and aspirations 
 To fully embed the Thrive Approach https://www.thriveapproach.com/  

 
Remember: I can be anything I want if I can just believe in me. 

https://www.thriveapproach.com/
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GUIDELINES 
Effective Learning Strategies 
We know that children learn through a multi-sensory approach such as visual, auditory and 
kinaesthetic. We consider that successful classrooms are calm, welcoming, stimulating 
environments where value is put on learning. Children must be on task and praised for their 
attitude and application to learning. A reasonable /appropriate noise level must be maintained. All 
adults need to be consistent in applying the school behaviour policy and use of the “Stay on 
Green” approach. We aim to provide balanced and relevant learning experiences and 
opportunities so that all children can acquire the skills, knowledge, understanding, attitudes and 
values needed to continue learning throughout their school years.  

 

 
 
 

We believe children learn when: 
 
The child: 

 has a positive self-image 

 has a positive teacher/teaching assistant-child relationship 

 experiences positive home/school liaison 
 

The school: 
 

 is relaxed and happy with a calm, welcoming safe environment 

 has clear and robust systems in place 
 
The classroom: 
 

 offers a stimulating and challenging environment 

 has appropriate resources which meets the needs of all the children 

 is well organised and tidy 

 caters for individual needs 
 

The curriculum: 
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 promotes the spiritual, moral, social, cultural, mental and physical development 

 prepares pupils for opportunities, responsibilities and experiences for later life 

 provides opportunities to develop knowledge, skills and understanding 

 is skills for life based and creative 

 is interesting, engaging and appropriate to the child’s own experiences, age, learning 
styles and ability 

 is differentiated to suit the individual needs of the child, recognising the entitlement of 
a full curriculum for all 

 is well planned 

 provides opportunities and experiences of working collaboratively and as individuals 

 provides an opportunity for continuous assessment and review of children’s work  
 

The staff: 
 

 has shared values, similar vision and aims 

 use assessment for learning to inform planning and teaching 

 work together to improve the basic skills of all the children 

 has well defined roles 

 has regular and structured training 

 is well organised  
 

The parents/carers and wider community: 
 

 have close involvement with our school 

 feel valued 

 have no reservations about coming into our school and making appointments with the 
staff 

 
 
INCLUSION AND EQUAL OPPORTUNITIES 
 
Our commitment to equal opportunities is reflected in the aims of our school. We offer equal 
access for every child in all subject areas in line with the National Curriculum. Our planning and 
teaching must actively reflect an awareness of age, gender, ethnicity and ability across the year 
groups. We believe that groupings within the classroom should be varied, to ensure that the 
structure of the group is appropriate for both the age and ability of the children and matches the 
nature, content and complexity of the learning task or activity. Individual work, group work (ability 
or mixed ability) and whole class sessions are equally important and valid in developing essential 
and varied skills. 
 
We foster an ethos of mutual respect and esteem for everyone in our community. As a whole staff 
we aim to provide positive role models for the children in our care. 
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Planning and Assessment 
 
All teaching staff members have 10% Planning Preparation and Assessment time each week. 
Planning provides the framework through which the children’s progress and achievements can be 
monitored and evaluated. Assessment provides valuable data and information for future planning, 
teaching and learning to take place. 
 
Within the school curriculum, planning is managed in three cycles. 
 
Long Term Planning 
 
Each year group will have an established year overview which provides the map for the areas of 
the curriculum to be covered. This will be displayed on the school’s website.  
 
Medium Term Planning 
 
At our school the Medium Term project plans are established by referring to the New National 
Curriculum Planning document which is stored on Sharepoint - RMStaff. All teachers plan in half-
termly units. Medium term plans for Maths are based on the White Rose Maths System which is 
an accumulation of the National Curriculum and best practice. During the course of the year, 
teachers highlight/ date the areas which have been covered.  
 
Short Term Planning-Weekly Planning 
 
Year group teams will meet every week to write weekly planning for English (reading, writing, 
grammar and guided reading), maths, science, RE and foundation subjects (history, geography, PE, 
computing, art, music, design & technology and P4C/PSHE). These are stored on Sharepoint - 
RMStaff in the relevant year group and in the class teacher’s orange planning folder. 
Key learning objectives, success criteria and outcomes will be agreed. 
Each teacher will then adapt generic plans to create detailed weekly planning based on their 
formative assessments of the individual children within their class or set. 
Weekly planning will reflect the New National Curriculum. 
A copy of the weekly plans will be stored in the classroom and be readily accessible for teaching 
assistants, visiting teachers and monitoring. 
Teachers’ planning will be regularly monitored as part of the quality assurance processes at 
Hunters Hall.  
 
 
Key prompts for planning and delivering a lesson (See Appendix B) 
 
When creating learning opportunities think about the following three points: 
 

1. What does the learner need to learn? 
2. How are you going to guide the learner to achieve this? 
3. How will you know that they have achieved the learning objective?  
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Monitoring the Quality of Teaching and Learning 
 
All staff members are monitored every term in accordance with our Appraisal Policy.  Staff 
members are given verbal and written feedback about their teaching and learning practice. It is 
our policy to support and challenge staff in improving their teaching to a level of good or better. 
As a result of lesson observations they are given targets.  
 
Quality Assurance – including Blink Tests & Deep Dives 
 
We believe that all members of staff are responsible for improving standards. In order to ensure 
quality assurance we have specific responsibilities: 
 
Leadership-Their key role is to ensure that the overall quality of teaching and learning is 
consistently good or better and to support and challenge the quality of teaching.  
 
Curriculum Leaders-Their key role is to ensure breadth of coverage and progression of skills in the 
New National Curriculum subjects in addition to raising the standards within the subjects. 
 
Year Group Leaders-Their key role is to ensure that all teachers in their team are following agreed 
school policies and procedures.  
 

Class Teachers – See Appendix G: Teachers’ standards 
 
We expect every classroom to have: 
 

 A clearly marked book area which provides appropriate, quality literature 

 A “Stay on Green” behaviour chart clearly displayed including behaviour tracking sheet 

 A Behaviour for Learning poster 

 A school meals menu and pupil checklist 

 Equipment (drawers and storage areas) which is clearly labelled so that pupils can be 
independent and know what goes where 

 Children’s resources are accessible – e.g. there is a tidy box on each group of tables to 
store essential writing equipment and rulers 

 SEND/ Vulnerable pupils’ information displayed discretely (e.g. inside of the teacher’s 
lockable cupboard door)  

 An emergency procedure notice & evacuation map 

 Number of pupils present/absent card displayed on door 

 Children’s books easily accessible 

 Children’s displays which reflect the high standards at Hunters Hall. Displays should show 
the taught curriculum, reflect diversity, be representative of all children and all ability 
levels and be changed regularly to sustain interest and discussion 

 Resources that support English and maths skills (could be in the form of a working wall) 

 A weekly timetable displayed 

 Accessible weekly planning 

 Wet break/playtime information 
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Learning Objectives, Success Criteria & Outcome 
 
If children are to take responsibility for their own learning they need to know what they are 
expected to learn and how they can achieve it. At our School we share the learning objective with 
the children at the beginning of the lesson. At Hunters Hall Primary this is shared by: 

 Communicating the learning objective verbally/ written on the whiteboard/interactive 
board 

 Computer generated / written by children in their books (age/ ability appropriate) 
 
 
These objectives can be revisited throughout and at the end of the lesson. This can be done in a 
variety of ways: 

 Pupils review their learning against the lesson objective 

 The teacher’s questioning Refer to Appendix C 

 Pupil/Teacher recaps. 
 The success criteria for the lesson are shared with the children at the start of the lesson or during 
the modelling phase of the lesson. It is then revisited throughout the lesson and can also be 
differentiated to meet and challenge all children. At the end of the lesson the children use the 
success criteria as a checklist as to whether or not they have been successful in their lesson. 
 
 
Self and Peer Assessment 
 
Regular feedback is given to pupils through marking and discussion against success criteria Refer 
to Appendix D 
 
Involvement of Parents/Carers 
 
We believe that parents and carers are the primary educators of their children. We encourage 
them to participate in the learning process in a number of ways 

 Open Evenings 

 Parents’ Information Meetings/Workshops 

 Home visits 

 New parents’ meetings and booklets 

 Parent helpers/ volunteers in class 

 Snippets 

 Annual reports 

 Class assemblies 

 Parental questionnaires 

 Home school agreement (produced September 2015)  

 All staff members are willing and able to discuss issues with parents. 

 Parental guidance & support documentation  
 
Rationale for Educational Visits/Community Links 
 
We consider educational visits to be an important aspect of a child’s learning as it often provides 
the “wow factor” for providing the children with stimulating and essential practical experiences 
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that support the projects. We encourage links with our local and wider community which also 
enable a wide range of people to visit and enhance our children’s learning. Wherever possible we 
participate in a variety of community activities, charities and competitions which reinforce the 
importance of community cohesion. 
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Hunters Hall Primary School 

“I can be anything I want, if I can just believe in me” 
         

 

Inadequate Requires Improvement Good Outstanding 

No clear Learning Objective 
(LO) and aims 

LO visible but not explained to 
children or put into context 

LO visible throughout lesson, 
explained and contextualised to 
the class 

LO is contextualised & 
references are made about 
previous/future learning  

Bland teaching with no use of 
interactive strategies. Little 
pupil contribution. No 
variation in voice, tone or 
audibility  

Some use of interactive 
teaching strategies and 
children generally attentive & 
participating in lesson. Some 
limited use of voice, tone or 
audibility. 
 

Teaching is stimulating & 
children are engaged & 
enthusiastic. A range of 
interactive strategies are used. 
Voice used effectively. 

Teaching is exciting & 
children are fully involved 
responding enthusiastically 
to the teaching. A wide range 
of interactive & imaginative 
teaching & learning 
strategies is used. Voice used 
effectively.  

No use of independent 
materials or resources 
used to support children’s 
learning.  
 

Some use of independent 
supporting materials & 
resources are used to  
support children’s learning.  

All groups have scaffolding 
materials & resources to 
support their learning. 

A variety of differentiated 
Scaffolding, supporting 
materials & resources are 
used to meet the needs of all 
children.  

Teacher has no Teaching 
focus during independent 
tasks.  
 

Teacher has a teaching focus. Teacher extends groups’ 
learning through focused, 
stimulating teaching during 
independent time. 
  

The same high level of  
teaching continues within 
independent group activities 
& the teacher is also able to 
make quick, accurate 
assessments of class 
progress.  

Activities fail to match the 
teaching LO. 

Activities show some reference to 
objective.  

Activities match LO and fully 
engage the children. 

Activities match LO and are 
stimulating. 

Subject knowledge patchy 
and challenge insufficient.  
 

Teaching is accurate and based on 
secure subject & is challenging.  

Challenge is realistic & pupils 
are productive. 
Teacher has a wide & secure 
knowledge. 
 
  

Achievement very good. 
Teaching consistently 
challenging and interesting 
stemming from excellent 
subject knowledge. 

Tasks not differentiated. 
 

Some provision for more able, 
EAL & SEN 
 

EAL & SEND/ more able 
provision shows a good 
understanding of the children’s 
learning needs & current 
development. 

T & L activities show the 
teacher’s ability to give all 
children access to the lesson 
as well as extending their 
current stage of 
development. 

Additional adults not used 
effectively. 
 

Planned involvement of additional 
adult but lacks direction. 
 

Additional adult is actively 
involved in the lesson & has 
clearly defined tasks.  

Additional adult is used to 
maximum effect in different 
stages of the lesson. The 
teacher had planned 
stimulating activities & 
resources for the adult to 
support or teach. 
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Hunters Hall Primary School 

“I can be anything I want, if I can just believe in me” 
 

Inadequate Requires Improvement Good Outstanding 

Children unaware of what 
they have to do or what they 
are learning. 
 

Children understand the task 
and are generally focused. 

Children fully understand the tasks 
and are enthusiastic to complete 
them. 

Children work on tasks 
enthusiastically & understand 
how they are working 
towards the LO. 

Little use of open or 
differentiated questioning. 
 

Differentiated questioning – 
some open questions. 

Teacher encourages full responses, 
getting children to justify their 
thoughts. 
 

Range of differentiated 
questions. Understanding is 
checked in a range of ways 

Lack of pace. 
 

Pace is limited. Good pace. Teaching is sharp and pacy. 

Lesson ends abruptly with no 
time for plenary or plenary 
used solely for feedback. 
 

Minimal plenary time. 
Plenary is used as a distinctive 
teaching session without 
reference to future learning. 
 

Full plenary is used to recap & 
extend objective or address 
misconceptions. 
Teacher links the lesson’s objective 
to future learning. 

Plenary is used effectively as 
an opportunity for children to 
assess their own learning. 
Teacher sums up by making 
explicit links to the next 
lesson. 

Children are not focused on 
task/poor behavioural 
management. 
 

Behaviour management 
strategies evident & used to 
create a largely calm working 
environment but key children 
not focused in all of lesson. 
 

Consistent & effective use of 
praise, criticism & behaviour 
management strategies. 
Generally a calm working 
environment. 
 

Excellent use of praise, 
criticism & behaviour 
management strategies 
where needed. The high 
quality, stimulating teaching 
engages all children & there 
is a purposeful but calm 
learning environment. 

No use of ICT or the 
interactive WB. 
 

ICT & interactive WB used. ICT & IWB used effectively to 
support children’s learning. 
 

Appropriate and Challenging 
ICT used. IWB used to 
enthuse, engage & enrich 
children’s learning. 

Teacher is unaware if 
children have met objectives. 
Targets set for most children 
are too easy, too hard or too 
general. 
 

Teacher has made a rough 
assessment of learning but does 
not address in plenary. Teacher 
lets children know how well 
they are doing & uses this info 
to set targets that pupils 
understand. 
 

Teacher has made accurate 
assessments & addresses it within 
plenary. Pupils are regularly 
involved in helping to assess their 
own work throughout the lesson. 

Teacher enables children to 
assess their own learning as 
well as tracking each group’s 
attainment within the lesson. 
Pupils are helped to judge 
success of their work, to set 
targets and make 
improvements. 

No differentiation evident in 
children’s work. 
 

Little differentiation evident in 
children’s work. 

Adequate differentiation evident in 
children’s work. 

High expectations and an 
excellent standard of work 
from all children. 

Work presented to a poor 
standard. 
 

Work presented to a reasonable 
standard despite targets from 
the teacher. 

Work presented to a good 
standard. 

High expectation and an 
excellent standard of work 
from all children. 

Marking is general & 
infrequent & does little to 
help pupils improve. 
 

Work is marked regularly & 
pupils are aware of the overall 
quality of what they have done 
 

Marking helps pupils improve their 
work. 

Feedback on work (oral & 
marking) is well focused, 
diagnostic & helps pupils to 
see how to improve. 
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Appendix B 

 
Hunters Hall Primary School 

“I can be anything I want, if I can just believe in me” 
Key prompts when planning and delivering a lesson 

Am I crystal clear about 
what I want the children to 

be able to 
do/understand/know at 
the end of the lesson? 

 
Is the learning objective in 

child-friendly language? 

Have I thought about the 
steps to success and 
planned the success 

criteria in advance? Are 
the children going to be 
involved in formulating 

the success criteria? 

Have I thought about the 
questions I will need to ask 

to deepen children’s 
understanding/assess 

learning? 

Have I thought about how 
I am going to engage and 
motivate the children at 
the start and during the 

lesson? 

Have I thought about how 
I will meet the needs of all 

learners, including the 
more-able? Are activities 
challenging and designed 

to deepen understanding? 
How are pupils going to 

assess their own learning 
or that of their peers? 

Have I thought about how 
I will meet the needs of 
the EAL learners in my 

class e.g. what visuals will 
I use in the lesson? 

Am I giving the children 
thinking time and talking 
time before answering 

questions? 

Am I going to be 
introducing new 

vocabulary to the children? 

Have I made sure children 
are not going to be sitting 

passively for long 
periods? 

Have I included any time 
for pupils to respond to 
marking from previous 

lesson?   

How am I going to meet 
the learning styles of all 

pupils? 

Have I shared the 
planning with my teaching 

assistant? 
Is he/she clear who they 
are supporting and how?   

Have I got a balance of 
teacher instruction, 

intervention and children 
working independently? 

How am I going to conduct 
my plenary? 

Have I planned 
opportunities for pupils to 
talk about their learning 

in pairs and groups? 

How are pupils going to 
assess their own learning 

or that of their peers? 
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Appendix C 

 
Hunters Hall Primary School 

“I can be anything I want, if I can just believe in me” 
Teaching and Learning – Questioning   

 
 
 
 

Classifying 
Which of these go together? Why? 
Can any of these be put together? 
How are these things alike/ similar/ different? 
What could you call these groups? 
What are the characteristics of all these things in this 
group? 
What criteria have been used to classify these? 
How could you rearrange …? 
How could you compare … and …? 
Can you find another way to …?   

Explaining 
Why does…? 
How do you…? 
Why did this happen? 
Why do you think that…? 
What caused this? 
What might be the result of…? Why do you think so? 
Can anyone think of another reason/ explanation? 
Can you explain…?    

Describing 
What is … like? 
What can you see? 
What did you notice about…? 
How would you describe …? 

Generalising 
What is true about all of these? 
What can you tell us about…? 
What have you found out about…? 
What seems to be generally true about…? 
What have you learned about…? 
What conclusions can you draw now? 
What does this tell you about…? 

Evaluating 
Do you think this is a good thing/ bad thing? Why? 
How do you feel about this? Why? 
Is there anything you would have done differently? 
Why was this done? Do you think that it was a good 
idea? 
What were the reasons for this? 
Do you think this is just/ fair/appropriate? Why? 
What do you think is important about this? Why? 
How could this be improved? 
How could you justify this? 
Can you take another point of view about…? 
How would you feel if you were …? 
Is this the best way to …?   

Inferring 
Can you explain from this how…? / why…? 
What do you think might be happening here? Why? 
What do you think might cause this? 
Why do you think they did this? 
How do you imagine they are feeling? Can anyone 
think of a different idea?   

Predicting and Hypothesising 
What are we going to see at …? 
What would/ might happen if …? 
If…, what do you think would be the result? 
What would it be like if…? 

Recalling Information 
How many …? 
Where is …? 
In which year did…? 
Why did…? 
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Appendix D 

 
Hunters Hall Primary School 

“I can be anything I want, if I can just believe in me” 
 

Marking, Feedback and Presentation   
 

Philosophy Statement 
  
Vision: Feedback is powerful in assessment of and for learning. It should form an essential part of 
teaching and learning and should be consistent throughout the school.  
 
Introduction: Marking of children's work is a fundamental part of the process of teaching and 
learning in school and is an important part of the assessment process. Marking demonstrates a 
respect for the work produced, gives feedback and indicates the ways in which the individual child 
can improve. Marking will also encourage the child to look at errors in a positive manner. Ideally 
all work should be discussed and marked with the child present whenever possible. Children must 
have the opportunity to reflect and respond to marking. 
 
Purpose: At Hunters Hall Primary School we mark in a manageable and sustainable way. Teacher 
marking is only effective if: 
 

 It shows children that their work is valued. 
 It celebrates and recognises effort and achievement. 
 It gives feedback on achievements and advice for future learning. 
 It is directly related to the success criteria of the lesson. 
 It involves the children in identifying the next steps of their learning.  
 It informs children of the progress made, and will become part of the next cycle of 

planning for teaching and learning. 
 It is consistent and identifies next steps. This enables teachers to meet the individual needs 

and abilities within the class and will raise standards. 
 Time to revisit, edit, redraft or respond to marking is common practice. 
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Appendix E 

 
Hunters Hall Primary School 

“I can be anything I want, if I can just believe in me” 
 

General Feedback Principles 
 

 Evident To be 
done by/ 

comments 
Work will be marked/ highlighted according to the ‘Tickled 
Pink’ and ‘Green for Growth’ code. 

  

There should be evidence of teacher and child marking.   

Needs to be done as soon as possible during or after 
the completion of work. 

  

Teachers should be conscious of checking the quality of peer 
and self-assessments made by children. 

  

Teacher’s comments should be written and presented 
to a high standard as a modelling tool for children. 

  

Marking symbols will be displayed for the children and used 
consistently throughout the school. 

  

Comments relate to the learning objective/ Success 
Criteria   

  

Be seen by children as a positive approach to improving 
their learning, achieving success and gaining higher 
levels of attainment. 

  

Give recognition and praise for achievement.    

Give clear strategies for improvement to gain higher 
levels of attainment. 

  

Time to be planned for children to act on oral feedback, 
read green for growth & tickled pink comments, make 
corrections and redraft work. 
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Appendix F 

 
Hunters Hall Primary School 

“I can be anything I want, if I can just believe in me” 
 

Presentation Checklist 
All children are expected to present their work to the highest of their ability. Older children should 
be able to appraise the quality of their own work and make improvements. 
 

Children’s names written neatly on the front cover 

The date should be written at the top of each piece of work, by the end of Year 2, underlined with a ruler- 
for English use the full date e.g.  Monday 3rd September 2018 and for Maths the short date 3/9/18 

After missing a line the LO / title should be written next to the left hand margin and by the end of Year 2 
underlined with a pencil and ruler. 

NO scribbling in exercise books this includes the front cover, margins… 

A sharp pencil should be used for writing & drawing 

A pencil and ruler must be used for all underlining e.g.  sub titles, labelling diagrams etc. 

A single line through any incorrect work using a ruler should be encouraged. 

The teacher should comment on work he /she deems unacceptable regarding presentational standard. If 
necessary   the child should be asked to repeat the work. 

Teacher’s comments written neatly in appropriate script 

Line guides should be used when writing on plain paper. 

The same high presentation is expected when completing homework 

Work for display should be trimmed with scissors or strimmer if necessary and mounted.  

 Captions or labelling displays must be  

 Neat 

 accurately spelt  

 Mixture between handwritten and computer. Where hand-written lettering should be consistent 
and appropriately sized. 

 Project books 

 Substantial pieces of written work 

 National Curriculum coverage is appropriate  

Once a child has demonstrated a consistent handwriting style, they will be awarded a pen licence.  
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Appendix G 

 
Hunters Hall Primary School 

“I can be anything I want, if I can just believe in me” 

Teachers’ Standards 
PREAMBLE 

Teachers make the education of their pupils their first concern, and 
are accountable for achieving the highest possible standards in work 
and conduct. Teachers act with honesty and integrity; have strong 
subject knowledge, keep their knowledge and skills as teachers up-to-
date and are self-critical; forge positive professional relationships; and 
work with parents in the best interests of their pupils. 

PART ONE: TEACHING 

TS1   A teacher must set high expectations which inspire, 
motivate and challenge pupils 

- Establish a safe and stimulating environment for pupils, rooted 
in mutual respect 

- Set goals that stretch and challenge pupils of all backgrounds, 
abilities and dispositions 

-  Demonstrate consistently the positive attitudes, values and 
behaviour which are expected of pupils. 

TS2 Promote good progress and outcomes by pupils 
- Be accountable for pupils’ attainment, progress and outcomes 

- Plan teaching to build on pupils' capabilities and prior knowledge 

- Guide pupils to reflect on the progress they have made and their 
emerging needs 

- Demonstrate knowledge and understanding of how pupils learn 
and how this impacts on teaching 

- Encourage pupils to take a responsible and conscientious 
attitude to their own work and study. 

TS3 Demonstrate good subject and curriculum knowledge 
- Have a secure knowledge of the relevant subject(s) and 

curriculum areas, foster and maintain pupils’ interest in the 
subject, and address misunderstandings 

- Demonstrate a critical understanding of developments in the 
subject and curriculum areas, and promote the value of 
scholarship 

- Demonstrate an understanding of and take responsibility for 
promoting high standards of literacy, articulacy and the correct 
use of standard English, whatever the teacher’s specialist subject 

- If teaching early reading, demonstrate a clear understanding of 
systematic synthetic phonics 

-  If teaching early mathematics, demonstrate a clear 
understanding of appropriate teaching strategies. 

TS4  Plan and teach well-structured lessons 
- Impart knowledge and develop understanding through effective 

use of lesson time 

- Promote a love of learning and children’s intellectual curiosity 

- Set homework and plan other out-of-class activities to 
consolidate and extend the knowledge and understanding pupils 
have acquired 

- Reflect systematically on the effectiveness of lessons and 
approaches to teaching 

- Contribute to the design and provision of an engaging curriculum 
within the relevant subject area(s). 

TS5 Adapt teaching to respond to the strengths and needs of 
all pupils 
- Know when and how to differentiate appropriately, using 

approaches which enable pupils to be taught effectively 

- Have a secure understanding of how a range of factors can 
inhibit pupils’ ability to learn, and how best to overcome these 

- Demonstrate an awareness of the physical, social and 
intellectual development of children, and know how to adapt 
teaching to support pupils’ education at different stages of 
development 

- Have a clear understanding of the needs of all pupils, including 
those with special educational needs; those of high ability; those 
with English as an additional language; those with disabilities; 
and be able to use and evaluate distinctive teaching approaches 
to engage and support them 

TS6 Make accurate and productive use of assessment 
- Know and understand how to assess the relevant subject and 

curriculum areas, including statutory assessment requirements 

- Make use of formative and summative assessment to secure 
pupils’ progress 

- Use relevant data to monitor progress, set targets, and plan 
subsequent lessons 

- Give pupils regular feedback, both orally and through accurate 
marking, and encourage pupils to respond to the feedback. 

TS7 Manage behaviour effectively to ensure a good and safe 
learning  environment 
- Have clear rules and routines for behaviour in classrooms, and 

take responsibility for promoting good and courteous behaviour 
both in classrooms and around the school, in accordance with 
the school’s behaviour policy 

- Have high expectations of behaviour, and establish a framework 
for discipline with a range of strategies, using praise, sanctions 
and rewards consistently and fairly 

- Manage classes effectively, using approaches which are 
appropriate to pupils’ needs in order to involve and motivate 
them 

- Maintain good relationships with pupils, exercise appropriate 
authority, and act decisively when necessary. 

TS8 Fulfil wider professional responsibilities 
- Make a positive contribution to the wider life and ethos of the 

school 

- Develop effective professional relationships with colleagues, 
knowing how and when to draw on advice and specialist support 

- Deploy support staff effectively 

- Take responsibility for improving teaching through appropriate 
professional development, responding to advice and feedback 
from colleagues 

- Communicate effectively with parents with regard to pupils’ 
achievements and well-being. 

 
 

PART TWO: PERSONAL AND  
PROFESSIONAL CONDUCT 

A teacher is expected to demonstrate consistently high standards of 
personal and professional conduct. The following statements define 
the behaviour and attitudes which set the required standard for 
conduct throughout a teacher’s career. 

A. Teachers uphold public trust in the profession and maintain 
high standards of ethics and behaviour, within and outside 
school, by: 

- Treating pupils with dignity, building relationships rooted in 
mutual respect, and at all times observing proper boundaries 
appropriate to a teacher’s professional position 

- Having regard for the need to safeguard pupils’ well-being, in 
accordance with statutory provisions 

- Showing tolerance of and respect for the rights of others 

- Not undermining fundamental British values, including 
democracy, the rule of law, individual liberty and mutual 
respect, and tolerance of those with different faiths and beliefs 

- Ensuring that personal beliefs are not expressed in ways which 
exploit pupils’ vulnerability or might lead them to break the law. 

B. Teachers must have proper and professional regard for the 
ethos, policies and practices of the school in which they teach, 
and maintain high standards in their own attendance and 
punctuality. 

C. Teachers must have an understanding of, and always act 
within, the statutory frameworks which set out their 
professional duties and responsibilities. 


